Pronunciation is an important concept in Second language learning. In this article at first I selected 30 girl students randomly. They are intermediate level. Then I took an oral exam in order to find their level in pronunciation. Most of the students didn't get good marks. Then during classes, teacher checked students' pronunciation and check instruction of new vocabularies one by one. Students practiced instructions themselves. After that, I got a post-test and calculate differences between post-test and pre-test. At last, I resulted in improving students pronunciation. In conclusion, students can pronounce better by checking instructions.
Introduction
English instructors have to deal with foreign accented speech in their classrooms on a daily basis. Although most have become skillful at interpreting their students' deviant pronunciations, oftentimes small misunderstandings or complete breakdowns in communication still occur in the classroom. Unfortunately, many English teachers do not know how to help students improve their pronunciation in order to prevent, or at least reduce, these communication breakdowns.
One of the key requirements for language proficiency is to secure understandable pronunciation for the language learners. Direct or explicit instruction is hypothesized to result in conscious learning, not subconscious acquisition. If this hypothesis is correct, language acquisition theory predicts that the effect of explicit instruction will appear only when three conditions for the use of conscious learning (Monitor use), are met: When the second language performer (1), consciously knows the rule, (2) , has time to think about the rule, and (3) , is thinking about correctness, or is focused on form. So far, research results are consistent with these predictions for grammar instruction (Krashen, 1982 (Krashen, , 2003 .
Pronunciation instruction was absent from the second/foreign language (L2), 1 classroom for a long time due to the conventional beliefs that pronunciation is not important, cannot be taught, and can be "picked up" by learners. These beliefs have been questioned and pronunciation teaching has undergone a shift, so that nowadays, its frameworks mayencompass not only linguistic competence, but also discourse, sociolinguistic, and strategic competence (Morley, 1994) .
In this article, we want to study about pronunciation instruction that improve female students' pronunciation. How to improve pronunciation by checking new vocabulary?
Literature Review
The Saito and Lyster study is the only one that provides possible evidence that instruction can influence the acquisition, and not just the learning, of accent. Thus, the entire case supporting the hypothesis is that instruction and correction can lead to the acquisition of improved pronunciation is based on a single study involving training on one sound, and there are plausible reasons to hypothesize that acquisition did not take place. Follow-up testing, with an even longer period of time between the instruction and the post-test, under conditions where Monitoring is highly improbable can resolve this issue (e. g. areal conversation with people not associated with the pronunciation instruction, with no suggested target words presented).
Pronunciation instruction is increasingly being recognized as one of the important components of the L2 classroom. As observed by Pennington (1994, p. 105), the value of pronunciation instruction lies in the fact that it can help learners develop their interlanguage phonology by giving them "the perceptual and the productive experience they need to reconceptualize the performance targets while offering motivation to change and social experiences to develop a new value set".
The Direct Method and the Naturalistic Approaches regard the process of learning a L2 as being the same as that of acquiring a L1. Thus, by listening to an appropriate model, L2 learners "pick-up" the pronunciation. Consequently, the methodology for pronunciation teaching consists of imitating a model through repetition, and the imitation can start after an initial "silent period", during which the learner listens to L2 samples, but is not required to speak.
A very popular series in Brazil is Interchange/New Interchange (Richards et al., 1990, 1998). The four books in the series are designed to take learners from the beginning up to the intermediate level. An analysis of books 1, 2 and 3 reveals that the pronunciation component is present in almost all units. The pronunciation tasks are generally very short and simple, consisting of presentation through a model, listening discrimination, identification, repetition, and a few exercises require in g learners' elaboration of examples based on the model.
Most of these procedures, as well as the content (stress, intonation, linking, deletion), are recurrent in the three books, as well as the way they are presented and practiced. What varies is the grammar of the sentences and the vocabulary being practiced, which are directly connected to the unit where the pronunciation task appears.
As regards the pronunciation manuals, most of them are directed at intermediate or advanced learners (Prator & Robinet, 1985; Orion, 1987; Hagen & Grogan, 1992; and Gilbert, 1993) . Hewings' (1993), manual is the only one directed at Preintermediate learners.
Furthermore, pronunciation materials sometimes ignore other major factors such as the learners' L1. The justification for this might come from the fact that it is not easy to account for every L1 difficulties. Nevertheless, it seems that a motivating environment in the pronunciation classroom depends on working with issues that learners might recognize as being important to improve their pronunciation.
What constitutes a good pronunciation training Study? As Norris and Ortega (2006), state, a traditional narrative analysis is subject to the biases of its authors; therefore, we clarify here our conception of an ideal pronunciation instruction study (noting that we have yet to conduct any ideal Studies ourselves).
We believe that pronunciation research and instruction should be primarily concerned with helping learners become more understandable. This aligns with Levis' (2005), definition of the Intelligibility Principle, in opposition to the Nativeness Principle, which Levis defines as the notion that 'it is both possible and desirable [for adults] to achieve native-like pronunciation in a foreign language' (p. 370). These two principles are reflected in Munro and Derwing's (1995), tripartite distinction among accent (how different an L2speaker's productions are from a local variety), intelligibility (how understandable L2 speech is), and comprehensibility (how easy L2 speech is for a listener to understand).
An ideal quantitative study should: (i), provide enough detail about participants and procedures to allow replication; (ii), have large enough samples to conduct statistical analyses, including effect sizes; and (iii), employ a control group to verify that improvement is a result of instruction. The latter is especially critical in cases when instruction occurs while learners are newly immersed in their L2 environment-when naturalistic improvement is most likely to happen. Moreover, an ideal study would not limit assessment stimuli measuring learners' pronunciation ability to reading aloud; extemporaneous or spontaneous speech that better reflects natural communication is important. Assessment should also include a delayed posttest to Determine whether the intervention had a lasting effect.
To address concerns regarding ecological validity, the ideal study should be conducted in a classroom-although laboratory research can be extremely informative. If strong evidence of improved intelligibility and comprehensibility is found in language classrooms as a result of pronunciation instruction, more language instructors may be willing to teach pronunciation in systematic and principled ways.
Methodology

Participants
Participants are 30 female students in an institution. They are in intermediate level from Rasht. I selected them randomly. All of them had a high school education and were placed into language classes according to assessment level.
Material
An English book, oral exam, written pronunciation exam Procedure: At first, I gave an oral exam that students just pronounced some words. After collecting marks, I concluded that most of them can't pronounce Short and long vowels. Then, they studied English instruction that explain how to pronounce words. Teacher explained instructions in class intervals. After two weeks, I gave a post test (that is in Appendix). Total (x-m): 0. Total(x-m) 2: 290. 
Results
Results indicate the difference between pre-test and posttest score. So, the difference between pre-test and post-test is: preSD= 9.66 Post SD=9.975.
Findings and Discussion
Checking instruction is helpful in improving students' pronunciation. Students remind instructions more and more and they practice it.
Keeping in mind helps students to say correct pronunciation. These results demonstrate that even adding only a relatively time-limited explicit pronunciation component in a primarily communicative classroom can lead to beneficial results in production for learners.
Conclusion
Listening discrimination practice has been shown to not only have a positive effect on learners' perception abilities, but also in their production capabilities of the target feature Female Intermediate Students' Pronunciation (Rochet, 1995; Wang & Munro, 2004) .
Pronunciation instruction, unlike grammar or vocabulary, however, poses some unique sensory and physiological challenges to learners, as it requires motor control in addition to cognitive mastery. Therefore, teachers need to provide tactile and kinesthetic learning approaches in addition to the traditional rule-based explanations (Celce-Murcia et al., 2010).
These findings suggest that the efficacy of pronunciation instruction is not contingent upon the hours of instruction, or the necessity of an "expert" or native speaker pronunciation teacher, but instead upon the methods and materials used for the instruction.
Appendix
Choose the best one? 
